


I stare at the sun. It is bright.  

It is warm. Is it me who thinks 

this? Or is it my skin chip?

Warning my mind chip  

tells me. I look away. I am like 

people in that way. The sun can 

hurt my eyes.

3
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“Ten-nine-one!”  

The boss calls my name. 

I turn.  He frowns.  

“Get to work.”
4
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The boss is part human. So am I. 

But he has more human parts.  

I have less.
5
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That means I am less human.  

I am an ant. 

I am a bee. 

I am a worker drone.

I like how the sun  

warms my cheek.

7

Almost_Human_Interior.indd   7 2/14/14   2:46 PM



8

Almost_Human_Interior.indd   8 2/14/14   2:46 PM



I lift the spade. I dig in the dirt. 

We were told to plant roses today.

The hole needs to be 0.8 feet deep. 

I make the hole 0.8 feet deep. 

I hear a squeak.
9
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3

Words.  

They come fast. 

Too fast.
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A teacher talks.  

Students take notes. 

Cliff is in the class. 

He has a pen. He has paper. 

He tries to take notes. 
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He hears the teacher.  

But her voice goes in and out. 

It is hard. 

What should he write? 

What will be on the test? 

He does not know.

Cliff sits in class.  

Time goes by. 

He tries to keep up.  

He tries to look busy.  
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The bell sounds. 

Cliff stands up. 

Time for his next class. 

Cliff walks down the hall. 

He sees Ben. 
He does not talk to him. 

No one does.

Include_Me_Interior.indd   9 2/26/14   11:06 AM



ENGAGEENGAGE
T E A C H E R ’ S  G U I D E

ENGAGEENGAGE
T E A C H E R ’ S  G U I D E

ENGAGE [2]
 Friendship

 Health/Safety

 Mystery

 Realistic Life

 Science Fiction

Friendship
 The Cure  A Lot to Learn
 The Edge  Friend Me 

Health/Safety
 Fat Boy  Mine
 Four Little Words  Crash Test 

Mystery
 Gone by Night  New Girl
 Missing Kim  Triangle of Mystery 

Realistic Life
 Coach  The Secret
 Falling Into Place  Include Me 

Science Fiction
 Almost Human  Space Cadet 
 Blast!  iYou  

EN
G

A
G

E  [2 ]
T

E
A

C
H

E
R

’
S

 
G

U
I

D
E

ISBN: 978-1-62250-887-7

[2]

S
A

D
D

LE
B

A
C

K
 E

D
U

C
AT

IO
N

A
L P

U
B

LIS
H

IN
G

Engage 2 TG_Cover.indd   1 2/26/14   10:34 AM



SA
MPL

E



Table of Contents
Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . .4

Correlation to Common Core . . . . . . . . . . . . . . .7

Book Overview Chart . . . . . . . . . . . . . . . . . . . . .8

Differentiation Strategies . . . . . . . . . . . . . . . . . . .9

Genre: Friendship. . . . . . . . . . . . . . . . . . . . . . .11
The Cure.  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 12
The Edge  . . . . . . . . . . . . . . . . . . . . . . . . . . . . 16
A Lot to Learn . . . . . . . . . . . . . . . . . . . . . . . . . . 20
Friend Me . . . . . . . . . . . . . . . . . . . . . . . . . . . . 24

Genre: Health/Safety . . . . . . . . . . . . . . . . . . . .28
Fat Boy  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 29
Four Little Words .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 33
Mine .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 37
Crash Test .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 41

Genre: Mystery. . . . . . . . . . . . . . . . . . . . . . . . .45
Gone by Night . . . . . . . . . . . . . . . . . . . . . . . . . . 46
Missing Kim . . . . . . . . . . . . . . . . . . . . . . . . . . . 50
New Girl . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 54
Triangle of Mystery . . . . . . . . . . . . . . . . . . . . . . . . 58

Genre: Realistic Life . . . . . . . . . . . . . . . . . . . . .62
Coach .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 63
Falling Into Place . . . . . . . . . . . . . . . . . . . . . . . . . 67
The Secret .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 71
Include Me  . . . . . . . . . . . . . . . . . . . . . . . . . . . 75

Genre: Science Fiction . . . . . . . . . . . . . . . . . . .79
Almost Human . . . . . . . . . . . . . . . . . . . . . . . . . . 80
Blast!  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 84
Space Cadet.  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 88
iYou . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 92

Answer Key . . . . . . . . . . . . . . . . . . . . . . . . . . .96

001-010_TERL_TG_FM.indd   3 2/24/14   12:35 PM

SA
MPL

E



Engage [2] Teacher’s Guide 11 

Genre: Friendship
Description Friendship is a common theme explored in realistic fiction, and it is a topic of great interest 

for teenagers. Teens tend to be heavily influenced by their interactions with peers, and the ability to make and 

keep friends in middle and high school is a central part of self-esteem and social development. The goal of this 

genre is to explore both the positive and negative aspects of friendship. It explores key questions like “What 

makes a good friend?” and “When is a friend not a friend?” Readers will find the characters in these books in 

situations they themselves or peers have been in, allowing them to make personal connections to the text.

introDucing this genre Create a word web with the students. Write the word “friendship” on the 
board and draw a circle around it. Then ask students to call out words they think of when they think 
about what it means to be a friend (e.g., loyalty, texting, hanging out, helping, talking).

Ask students to name books they have read and shows they have seen where the main character 
has a friend or friends that get involved in the storyline. Show the covers and titles of the four 
books in this set and have students guess what each one is about. Explain that they all take a look 
at friendship and what it means.

partner share Assign partners and have students talk about the following questions:

•  What does it mean to be a friend?

•  When is a friend not a friend?

•  Are friends more important than family? Why or why not?

Encourage partners to share which book in the set looks the most interesting to read. Have them 
guess what that book might have to do with friendship.

Support for a Friend 
with Cancer

Overview of Books

Recognizing False 
Friends

Hosting an 
Exchange Student

Online Social 
Networking
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Genre: Friendship 
Book: The Edge
synopsis This book explores one of the negative sides of friendship as we 

follow the experiences of a 15-year-old boy with mild intellectual disabilities. 

Sam has realized he is different and not popular for some time now. He 

desperately wants to be cool and have friends. When two of the cool kids in 

his school approach him for favors, he is easily influenced. They promise to 

be friends and hang out with him. Sam is forced to make a choice between 

following along or standing up for himself.

preparing to reaD Show students the cover of the book.  
Read them the following preview:

Sam knows he is not popular. Only cool kids are. He isn’t cool. He is 
different. But he wants friends. He would do anything to get some. But 
when is a friend not a friend? Sam is about to find out. 

Ask students to turn to a partner and talk about what they think will happen in this book based on the 
cover and the preview. Then ask for volunteers to tell the group some of their predictions.

reaDing skill Point out that many words we read have more than one meaning. We have to use 
the clues the story gives us to figure out which meaning the author is using. Sometimes people use 
words with multiple meanings on purpose. Write the word “special” on the board. Ask students to 
tell you what this word means. Students are likely to say that it means “better than normal.” Point 
out that it can also mean “different.” It can also be used as a noun that means something made for 
a certain day, for example, a “special” on TV or the “special” of the day at a restaurant. We have to 
read the clues around the word to know what it means. In this book, the main character hears the 
word “special” when people talk about him and has to figure out what it means. Ask students to 
look for other words that can have more than one meaning as they read the book.

Vocabulary lesson This book includes a few words that are at a higher level than the rest of the 
book but are necessary for communicating the content. Teach these words before students read 
the story. Write each word on the board. If appropriate, have the students write each word on an 
index card, and then trace the letters as they say the word.

college school adults go to after high school to get a degree 

edge the far side of something, e.g., a road OR the point before something big happens 

Have students work with partners or small groups to come up with sentences using each of the 
vocabulary words. Since “edge” has two meanings, they should write a sentence for each one. Ask 
students to share the sentences with the class. 

The Edge
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Genre: Friendship  
Book: The Edge 

Guided Reading Questions

page 3  What do Sam’s teacher and parents say about him? (He is special.)

pages 4 anD 5 What did Sam realize in third grade? (He was different.)

pages 6 anD 7 What did Sam first think when he heard he was special? (that he had super powers)

pages 8 anD 9 What did special end up meaning for Sam? (special education class)

pages 10 anD 11 Who are Jesse and Belle? (very popular kids in Sam’s high school)

pages 12–15 What favor does Belle want Sam to do? (write her paper) Is this right? (no)

pages 16 anD 17 Why does Sam help Belle? (He wants her to like him; he thinks she is very pretty.)

pages 18 anD 19 Does Belle keep her promise? (no) Do you think she ever planned to? (probably not)

pages 20–23 What favor does Jesse ask Sam to do? (grab a comic book) Is this right? (no)

pages 24–27 What promises does Jesse make? (to help Sam if he gets caught and to go to the 
movies with Sam) Do you think Jesse plans to keep his promises? (probably not)

pages 28 anD 29 Why does Sam help Jesse? (He wants him to be his friend.)

pages 30 anD 31 What happens at the store? (The man catches Sam stealing.)

pages 32–35 What does Sam’s sister, Lee, tell him about friendship? (A real friend is someone 
who likes you for who you are, not what you can do.)

pages 36 anD 37 Do you think Jesse is telling the truth? (probably not)

pages 38 anD 39 What does Jesse want Sam to do now? (start an illegal drag race)

pages 40 anD 41 What does the word “edge” mean in the first sentence? (the part of the street 
that is right at the curb)

pages 42 anD 43 What do the words “Sam is at the edge” mean? (He has a decision to make.)

pages 42–45 What decision does Sam have to make? (to start the race or to walk away)

pages 46 anD 47 Which way do you think Sam walks? (Responses will vary.)

oVerall Questions What does this book show about friendship? (Responses will vary.)

What would you do if you were Sam at the end of the book? (Responses will vary.)

On a scale of 1–10, with 1 being boring and 10 being extremely interesting, how would you rate this 
story? Why? (Responses will vary.) 
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Genre: Friendship • Book: The Edge 

Name   Date 

Comprehension Quiz

Directions: Read the question. Then fill in the circle next to the correct answer.

1. What do teachers and parents say about Sam?

a. He is a fast learner.

b. He is cool. 

c. He is special.

D. He is in middle school.

2. What do Belle and Jesse do?

a. ask Sam to help them

b. never talk to Sam

c. act like real friends

D. start the race

3. What does Sam’s sister say?

a. Belle is pretty.

b. Jesse is smart.

c.  Do anything for a friend.

D. Real friends like you for you.

4. Why is Sam at the edge?

a. He is taking a walk.

b. He is on a cliff.

c. He has to make a big decision.

D. He is very angry.

 Directions: Answer the questions below. Use complete sentences.

5. What do you think Sam should do? Why? 
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Genre: Friendship • Book: The Edge

Name   Date 

Fill in the Blanks

Directions: Use the words in the word bank to complete the story about Sam.

college comic cool edge friends
lunch  movies race special  write

People tell Sam he is . He needs more time to learn 

things. But Sam just wants to be like other kids. He wants to be 

. He wants to have .

One day Belle comes up to Sam. She wants Sam to  a 

paper for her. She says he can sit by her at . Sam works 

hard. He gives her the paper. But she does not ask him to sit by her.

Then Jesse comes up to Sam. He asks Sam to help him get a 

 book. He says he will go to the  

with Sam. Sam helps him. But he gets caught. Jesse runs. Sam does too.

Sam has a sister. She is home from . She tells him what 

a real friend is like. Sam thinks about Belle and Jesse. They are not like real friends.

Jesse asks Sam to do one more thing. He asks him to come to a 

. He asks him to start it. Sam goes but he is not sure 

what to do. Belle and Jesse tell Sam to start the race. Sam thinks. He is at the 

. Will he start the race or turn around and go home?
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Instructional Support Components
This guide contains instructional support for each book.

GENRE OVERVIEW AND LESSON 
PLAN (one for each genre): Use 

these pages to 
introduce and 
discuss the 
genres in this 
set. Lessons are 
appropriate for 
whole class or 
small  

group instruction.

BOOK LESSON PLAN (one for 
each book): Use 
these pages 
to introduce 
the books, to 
teach or review 
specific reading 
skills, and to 
introduce any 

special vocabulary in the books. 
Lessons are appropriate for 
whole class, small group, or 
individual instruction.

GUIDED READING QUESTIONS 
(one for each 
book): Use these 
pages after the 
initial reading of 
the book. These 
questions allow 
for a deeper 
rereading of the 

book and an exploration of the 
book’s issues and character 
dynamics. Questions are 
appropriate for whole class, 
small group, or individual 
instruction.

COMPREHENSION ACTIVITY  
(one for each 
book): Use these 
pages to monitor 
comprehension 
and build reading 
skills. Activities 
are appropriate 
for paired or 

independent work.

BOOK QUIZ (one for each book): 
Use these 
pages to assess 
comprehension. 
Quizzes are a mix 
of multiple choice, 
fill in the blank, 
and short-answer 
questions.

Implementation Options
Engage is intended as a supplemental set of books for classroom use. The lesson 
plans and guided reading questions in this guide are designed for both small groups 
and individual students. Here are some options for implementation:

•  Display the books as part of a classroom library and allow students to self-select titles. 
Use the reproducible activity and quiz for each book to monitor comprehension.

•  Form small groups for genre exploration. Assign two or more books from a genre set to 
each small group. Use the genre overviews and lesson plans to introduce each genre. As 
each group completes a book, use the guided reading questions to spur discussion and 
to check comprehension. Have the groups complete a presentation on how the books 
represent the genre they are exploring. Use the reproducible activities and quizzes for the 
books to monitor comprehension.

•  Use selected titles for intervention with teens reading below level. Assign a specific title 
to a group and use the lesson plan in this guide to introduce the book and teach any 
special vocabulary. Have the students read the book independently or as part of a small 
group. Use the guided reading questions after the first read to build comprehension and 
encourage book discussion. Then assign the reproducible activity. Students may work 
independently or in pairs. Use the quiz to assess comprehension.

Clark, C. & Rumbold, K. “Reading for Pleasure: A Research Overview.” National Literacy Trust, 2006. 

Cullinan, B. E. “Independent Reading and School Achievement.” American Association of School Librarians, 
2000.

National Endowment for the Arts. “To Read or Not to Read: A Question of National Consequence.” Research 
Report #47. 2007. 

Walberg, H.J. “Scientific Literacy and Economic Productivity in International Perspective.” Daedalus, 112, 
1–28. 1983.
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Genre: Health/Safety
DESCRIPTION Health and safety are important topics for teenagers, who can sometimes feel invincible 

and get themselves in difficult situations. Whether it is alcohol and drugs offered at a party, a date that gets 

intimately intense, or a dare to speed down the road, teenagers frequently face critical choices that can have 

grave consequences. Health/safety is a theme that lends itself to intense storylines in realistic fiction. The goal 

of this genre is to explore some of the dangerous and unhealthy habits that teens can adopt and show the 

potential consequences in a way that encourages reader reflection and classroom discussion.

INTRODUCING THIS GENRE Draw a T-chart on the board. Label the left side “Healthy Choices” and 
the right side “Dangerous Decisions.” Ask students to think about their daily lives and share either 
a healthy choice (e.g., eating fruits and vegetables, exercising regularly, getting plenty of sleep) or 
a dangerous decision (e.g., meeting an online acquaintance alone, illegal substance abuse, driving 
without a seat belt) that teens can make. Fill out both sides of the T-chart with students’ ideas.

Ask students to name books they have read and shows they have seen where the main character 
has made a dangerous decision. Point out that humans make mistakes, and poor choices are part 
of everyday life. Many authors like to tell stories where a main character makes a poor choice and 
then has to figure out how to bounce back from it. Show the covers and titles of the four books in 
this set and have students guess what each one is about. Explain that they all explore the topics of 
health and safety in some way.

PARTNER SHARE Assign partners and have students share their own experiences with making 
healthy choices or dangerous decisions. Encourage them to share which book in the set looks the 
most interesting to read. 

Facing Teen 
Obesity 

Overview of Books

Danger of Texting 
While Driving

Dealing with  
Dating Violence

How Crash Tests 
Make Cars Safer
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Genre: Health/Safety  
Book: Fat Boy
SYNOPSIS This book explores the inner conflict of a high school student 

who is overweight. Juan wants to lose weight and knows how to do it—eat 

better, eat less, and be more active. But he is caught in a cycle of being 

teased because of his appearance, getting depressed from the teasing, 

and then eating to relieve his depression. He gets a chance to help in the 

community and be a bit more active. Will he take this opportunity to start 

making small steps toward healthier choices?

PREPARING TO READ Show students the cover of the book.  
Read them the following preview:

Juan is overweight. He knows he is not healthy. His doctor has warned him that he is 
headed toward life-changing diseases like diabetes. But it often feels like food is his only 
friend. Can he break his unhealthy cycle of eating whenever he is bored or depressed?

Ask students to turn to a partner and talk about what they think will happen in this book based on 
the cover and the preview. Then ask for volunteers to tell the group some of their predictions.

READING SKILL Explain that most fictional stories have some sort of conflict. The story relates how 
a main character struggles to achieve a goal of some sort. One kind of conflict is internal conflict. 
This means a character struggles with self-doubt or things he doesn’t like about himself. Books 
about internal conflict let a reader get inside a character’s head and hear what he is thinking. Show 
students the cover of Fat Boy again. Explain that this book will focus on the main character’s 
internal conflict. Ask the students to guess what that internal conflict may be. 

VOCABULARY LESSON This book includes a few words that are at a higher level than the rest of the 
book but are necessary for communicating the content. Teach these words before students read 
the story. Write each word on the board. If appropriate, have the students write each word on an 
index card, and then trace the letters as they say the word.

blood pressure two numbers that tell how hard blood is pressing against blood vessels

caffeine a drug found in coffee, tea, and soda; it makes people more alert

diabetes a disease where the body cannot use sugar normally

disease a sickness or illness with well-known symptoms

weight a measure of how heavy a person or object is

Have students work with partners or small groups to come up with sentences using each of the 
vocabulary words. Ask students to share the sentences with the class. 

Fat Boy 
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Genre: Health/Safety  
Book: Fat Boy

Guided Reading Questions

PAGES 3–5 What happens when the main character, Juan, goes to school? (gets teased)

PAGES 6 AND 7 Why does Juan want a soda? (makes him feel better)

PAGES 8 AND 9 How does Juan’s family treat him? (call him baby names, say to lose weight)

PAGES 10 AND 11 What does the doctor warn Juan about? (high blood pressure and diabetes)

PAGES 12 AND 13 Why have diets failed in the past? (They are hard work; it feels like the weight 
lost is never enough; kids still tease him.)

PAGES 14 AND 15 What is the circle that will not end? (eat, gain weight, get teased, feel worse, eat 
more, gain more weight)

PAGES 16–19 Who is Ivy? (Juan’s crush) Does he have a chance with her? (doesn’t seem like it)

PAGES 20 AND 21 How does Juan act when he feels rejected? (eats a lot)

PAGES 22 AND 23 What does Juan do when he is bored? (eats)

PAGES 24 AND 25 What kind of food does Juan’s mom bring home? (fast food)

PAGES 26–31 What does the health teacher suggest? (volunteering at a local animal shelter)  
Why do you think she suggests this? (Responses will vary, but likely to get him more active.)

PAGES 32–35 How does Juan feel about Ms. Ling’s suggestion? (like he is being tricked)

PAGES 36 AND 37 What does Juan decide to do? (go to the shelter)

PAGES 38 AND 39 Who does Juan meet? (Sandy, another volunteer)

PAGES 40 AND 41 What do Sandy and Juan do? (walk the dogs)

PAGES 42 AND 43 How does volunteering at the shelter help Juan? (gets his mind off of food)

PAGES 44 AND 45 What positive changes is Juan making? (eating less, eating healthier foods)

PAGES 46 AND 47 How have Juan’s thoughts changed? (He no longer needs soda; he realizes that 
foods and drinks are not his friends.)

OVERALL QUESTIONS Do you think this book is a fair representation of why some kids eat too much 
and are overweight? Why or why not? (Responses will vary.)

What do you think Juan will be like in two to three years? (Responses will vary.)

On a scale of 1–10, with 1 being boring and 10 being extremely interesting, how would you rate this 
story? Why? (Responses will vary.) 
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Genre: Health/Safety • Book: Fat Boy

Name   Date 

Healthy Choice or Not?

DIRECTIONS: Look at each of the choices below. Decide if it is a healthy 
choice. If it is, write the choice in the space below the word “Healthy” on  
the chart. If it is not, write it in the space below the words “Not Healthy.” 

• drink a soda

• run two miles

• eat a balanced meal

• play video games all day

• eat ice cream to feel better

• join a sports team

• walk to school

• grab fast food for dinner

• eat 4 slices of pizza

• eat fruits and vegetables every day

Healthy Not Healthy
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Genre: Health/Safety • Book: Mine

Name   Date 

Evidence of Abuse

DIRECTIONS: Think about what Tyler does. Look at each of the charges the 
cop makes when he arrests him. Write what Tyler did to deserve that charge.

DIRECTIONS: Answer the questions below. Use complete sentences. 

What do you think should happen to Tyler? Why? 

stalking

verbal abuse

physical abusethreats

harassment
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